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Analysis of Variance 2025 
Goal Title Goal Targets Outcomes Analysis 

 
Āko-Teaching and 

Learning  
 

That every student is learning 
and achieving everyday – they 
are at the centre of all we do 
and that everyday matters  
 
 
Learners are at the centre of 
what we do. All ākonga can 
achieve and will achieve to 
their best. This is the 
expectation. Learners will be 
given the skills they need to 
succeed in education, work 
and life. Kaiako continually 
improve their practice which 
is based around Our 
Standards—the Standards for 
the Teaching Profession and 
Te Kotahitanga—the Effective 
Teaching Profile. That 
learners’ needs, identities, 
languages and cultures are 
taken into account in their 
practice 

 
 
 
 
 

 
 
 
 
 
To improve 
academic 
achievement 
outcomes for all 
students and 
enhance student 
engagement in 
learning. 
 
The link between 
attendance and 
achievement is 
well understood. 
Robust and 
consistent 
processes for 
encouraging and  
monitoring 
attendance are 
used to support 
the target of 85% 
attendance at 
school for all 
students.  
 
 
 
 
 
 
 
 

 
 
 
 
 

85% attendance 
rate for all 
students. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Whole school – 88.8%    (85.3% - 2024) 
Year 9 – 87.7%      (87.4% - 2024) 
Year 10 – 88.7%    (83.9% - 2024) 
Year 11 – 89.6%    (87.1% - 2024) 
Year 12 – 89.9%    (85.7% - 2024) 
Year 13 – 83.8%    (80.0% - 2024) 
 
 
 
Regular attendance data – as per the government’s 
target of 80% of students regularly attending  
Regularly attending   (>90%)           46% 
Irregular absence      (80-90%)        34% 
Moderately absent   (70-80%)        11% 
Chronically absent    (<70%)             9% 
 
Further analysis shows that 68% of students are 
attending 85% or more of the time. 
 
The Term 1 data showed 65% had regular 
attendance and a further 22% with irregular 
attendance.  How to sustain this rate and keep it 
increasing is our next challenge. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Target met 
The school has shown a significant improvement in 
overall attendance, rising from 85.3% in 2024 to 88.8% 
currently. This puts the school 3.8% above the internal 
target of 85%. 
Year 13 remains the lowest-performing cohort at 83.8%. 
While this is an improvement over 2024, it is the only 
year group currently sitting below the school’s 85% 
target. 
While the average attendance looks strong (88.8%), the 
"Regular Attendance" breakdown shows attendance is 
an area to continue to focus on. 
Some possible actions to consider are: 
- Investigate the specific drivers for Year 13 absence 
(e.g., study leave, part-time work, or burnout). Since 
they are the only group below the 85% target, they 
require a specific engagement strategy. 
- The "Irregular Absence" tier -the "Middle 34% is the 
school's largest growth lever. Small, positive incentives 
or early-intervention communications for this group 
could push them into the regularly attending category. 
Look at the causes of the 19% drop in regular attendance 
since Term 1. If this is seasonal (e.g., winter illness) or 
motivational (e.g., mid-year fatigue), internal campaigns 
should be timed to pre-empt these dips next year. 
-Data Transparency: Celebrate the fact that 68% of 
students are meeting the 85% school goal to build a 
culture of success, while privately addressing the 20% 
who fall into the Moderate/Chronic categories. 
 
Engagement in learning, friends and a sense of belonging 
are critical for attendance, and these are areas we also 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Senior Student 
Achievement 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
1. At least 85% 

of Year 11 
students will 
achieve NCEA 
Level 1.  

 
2. At least 85% 

of Year 12 
students will 
achieve NCEA 
Level 2. 

 
3.  At least 85% 

of all 
students who 
qualify to sit 
Level 3 gain 
this 
qualification 
(participation
-based data). 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
            QHS    (National)                                                                                           
L1        83%    (72%) 
L2        83%    (73%) 
L3        87%    (70%) 
UE       61%    (50%) 
 
 
 
 
 
 
 
87% (69/79) of students qualifying to sit Level 3, 
achieved Level 3. 
 
 
 
 
 
 
 
 
 
 
 
 

need to continue to focus on.  We need to continue 
eliminating ‘easy fix’ barriers for attendance. The 
minimum ‘attendance rate’ will be continue for students 
in 2026 to be able to attend optional activities that takes 
them out of their curriculum time. Information will be 
shared with whānau for feedback. 
 
 
 
 
 
 
Level 1:  Target not met (just) 
Level 2:  Target not met (just) 
Level 3:  Target met 
 
-Despite not meeting our target for Level 1 and Level 2, 
we are close, both at 83%. 
The Literacy and Numeracy corequisites have stopped at 
least 5 students, who were in Year 11 in 2025, achieving 
Level 1. These students will be the focus of the Lit/Num 
support being offered this year.  This will be in the first 
part of the year. 
-The overall results for Level 1,2 and 3 and UE are all 
above the national average. This is a good result. 
-87% of the students studying a course that qualifies for 
the NCEA Level 3 qualification gained this. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4 At least 85% 
of leavers will 
leave with at 
least Level 2 
(Leavers 
data). 

 
 
5 Māori and 

Pasifika 
students 
achieving at 
the same 
level or 
better as for 
all students. 
 

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

88% of leavers achieved at least Level 2 
 
 
 
 
 
 
 
Overall results NCEA 2025: 
              All             Māori       PI        
L1        83%            81%        60% 
L2        83%            78%        70% 
L3        87%            88%        83% 
UE       61%            41%        33% 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Target 4: Target met 
Target 5:Target not met 
-89% of students who are included in the QHS Leavers 
Data for 2025 had gained Level 2 or higher. Leavers Data 
includes students who left QHS and did not attend 
another school, it does include Alternative Education 
students and students who had early leaving 
exemptions. 
-Māori and Pacific student data does not meet our target 
of achieving as well as if not better than all students at 
QHS for all the qualifications. 
-Māori students have achieved significantly above the 
national average for all levels. The Level 3 students 
achieved close to 30% higher than the national average. -
Pacific students have achieved above the national 
average for Level 1 and Level 2, for Level 3 they are 
equal to the national average. 
- Each cohort is different and with smaller numbers 
comes a bigger fluctuation in the data from year to year.  
The most important information is that those who 
should have achieved have done so. Over the three 
levels we have recognised less than 10 students who 
potentially could/should have passed but did not. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NCEA Certificate 
Endorsement 
Achievement to be 
gained by students 
where appropriate. 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Excellence and 
Merit 
Endorsement rate 
above national 
average at all 
NCEA Levels. 

 
 

Māori and 
Pasifika students 
achieving at the 
same level or 
better, as for all 
students. 
 
 
 
 
 
 
 
 
Scholarship: 
Students 
identified and 
know about 
scholarship 
examinations in 
Year 11 and 
encouraged and 
supported to 
work towards this 
with the option of 
sitting at least 
one scholarship 
examination in 
Year 12. 
 

Endorsement results NCEA 2025: 
              EXC (NAT)             MERIT (NAT) 
L1          13%  (10)                40%   (28)              
L2          13%  (15)                30%   (26) 
L3          13% (14)                 20%   (27) 
 
 
 
EXCELLENCE Endorsements NCEA 2025: 
                 All              Māori         Pasifika 
L1           13%              0%               0% 
L2           13%              0%               0% 
L3           13%              0%              20% 
 
MERIT Endorsements NCEA 2025: 
                  All             Māori         Pasifika 
L1            40%             35%            44% 
L2            30%             14%            0% 
L3            20%             14%            40% 
 
 
 
One Scholarship. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Target met for half of the results. 
 
 
 
 
 
 
 
Target not met 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ongoing 
Learning Areas are looking more closely at this and 
offering tutorials for students as well as students 
attending the city-wide tutorial programme. 
We had 18 entries for scholarship, three of which were 
at levels other than Year 13. Nine entries ended up with 
a ‘did not sit’, which is continually an issue.  When the 
time comes the students choose not to sit the 
examination. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Whole school 
senior student 
tracking. 
 
 
 
Participate in ‘Te 
manu ka rere’ - 
NCEA literacy and 
numeracy support 
PLD 
 
Literacy and 
Numeracy staff 
working in the ‘Te 
manu ka rere’ 
project to work 
within Learning 
Areas developing 
strategies to 
support the 
teaching of 
Literacy and 
Numeracy. 
 
Look at the 
options for 
students moving 
into Year 11 in 
2025 in English, 
Science and 
Mathematics. 

 
To focus on 
Pastoral and 
Learning 
Syndicates (PALS), 
core teacher 
meetings, as a 

Senior students are monitored by the SLT.  Data 
looked at SLT meetings each month and reported 
on for the Board as progress towards NCEA 
qualifications. 
 
 
• The school participated in ‘Te manu ka rere’ - 

NCEA literacy and numeracy support PLD.  One 
member of the Mathematics LA and one from 
the English LA had this as part of their 
responsibility. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Target met 
 
 
 
 
 
Target met 
• Looking ahead to 2026, the Maths LA plans to 

identify each student who has not achieved the CAA 
so individual needs can be met, offer targeted 
support and track the students in their progress. 
Feedback from student voices is also integrated to 
ensure future teaching practices include more 
practical activities and timely written feedback. 

• Paper-Based Option: Gathering student voice led the 
department to offer paper copies for the September 
CAA event. This change received very positive 
feedback and likely contributed to the improved 
results. 

• Other challenges included English as a second 
language (ESOL/International students) and 
students requiring intense wrap-around wellbeing 
support. 

• For Literacy - The cross-curricular Queen’s 
Paragraph initiative, which centres on the PEEL 
(Point, Evidence, Explanation, Link) framework, is 
designed to standardise writing expectations across 
the school to provide a unified foundation for 
student literacy. The primary expectation is that this 
consistency will help students understand that 
literacy skills are transferable across all subjects, 
which will assist their thinking and ultimately lift 
their achievement. 

• For those senior students who have not achieved 
the Literacy CAA’s there is specialised classes and 
tailored pathways. Alternative pathways are also 
being looked at alongside explicit teaching and the 
use of workbooks to support this. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Junior Student 
Achievement 
 
To put in place 
effective 
programmes that 
meets the needs of 
learners. 
 
To have all 
students engaged 
in learning and 
make progress at 
appropriate 
educational levels. 
 
 
 
 
 
 

forum for 
evidence-based 
discussion and 
action for 
students in junior 
classes. 

 
ELL support to be 
timetabled as per 
the need. 

 
 
 
 
 
 

 
 

By the end of Year 
9, 80% of 
students will be at 
or above Level 4 
of the curriculum. 
 
By the end of Year 
10, 80% of 
students will be at 
or above Level 5 
of the curriculum. 
 
Māori and 
Pasifika students 
in Years 9 and 10 
achieving at the 
same level or 
better as for all 
students. 

 
 

• PALS continue to be the main forum for 
discussion around class groupings and sharing 
of best practice for that class. 

• PALS held twice a term. 
 
 
 
• ELL had both  junior and senior classes. The 

remaining time was used responding to needs, 
going into classes as requested and supporting 
students with classwork. 

 
 
 
 
 
 
 
Year 9 Progress and Achievement 
Literacy (English) 
• Reading Comprehension: The cohort made 

"excellent progress," with average reading  
levels rising from 4B at the start of the year to 
4A by November.  

• Writing and Exams: The failure rate in the 
November literary essay exam dropped from 
44% in 2024 to 35% in 2025, which the 
department attributes to the implementation 
of the PEEL paragraph structure. 

• Public Speaking: Achievement remains high, 
with 73% of the cohort achieving or better. 
Group activities, such as debates, saw even 
higher success rates of over 90%. 

Numeracy (Mathematics) 
• Diagnostic Growth: 77% of students (out of 

122 tested) showed an increase in their e-
asTTle Number scores from the beginning to 
the end of the year. 

To continue these meetings into 2026. 
 
 
 
 
 
 
To continue this plan on in 2026.  Found it more 
responsive to needs, enabled us to cut across classes for 
student so they did not always miss the same class. 
To continue to employ a tutor for our Arabic speaking 
students, has allowed them to access the curriculum and 
make continued progress in their English.  Also used to 
support staff with conversations with both students and 
whānau. 
 
 
 
Target: Ongoing 
In the 2025 school year, Year 9 and 10 students 
demonstrated significant growth in both literacy and 
numeracy, frequently outperforming national 
benchmarks despite the challenges such as inconsistent 
attendance. 
-It was noted by teachers of junior classes that students 
arriving from feeder schools with structured literacy 
pilots showed particularly strong foundational skills. 
Many students are arriving at high school with a lack of 
basic writing structures. 
-Teachers also identified a limited ability to focus for 
more than 10 minutes and often rushed tasks. To 
address what some have termed as "learned 
helplessness" and the remaining achievement gaps, 
teachers are moving toward explicit teacher-led 
instruction and away from self-paced digital platforms 
like Education Perfect. 
-Practical activities in Mathematics, such as designing 
national flags to explore geometry, resulted in high 
levels of student engagement and enjoyment. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Curriculum Levels: By the end of the year, 62% 
of students reached Curriculum Level 4 or 
higher, and 22% reached Level 5 or higher. 

• Ethnicity Breakdown: While achievement 
levels for Pasifika students remain a point of 
focus (33% at Level 4+), 89% of Pasifika 
students and 60% of Māori students showed 
individual score increases during the year. 

 
Year 10 Progress and Achievement 
Literacy (English) 
• Co-requisite (CAA) Success: The cohort 

achieved exceptional results in the NCEA 
Literacy Co-requisites, with an 80.1% pass rate 
in Reading and a 78.8% pass rate in Writing. 
This significantly exceeded the national 
averages of 57.5% and 55.6%. 

• Long-term Progress: Over their two years at 
the school, this group showed major growth; 
while 46.7% were below Level 4 in early Year 
9, by the end of Year 10, 54% were achieving 
at Level 5 or above. 

• Māori Achievement: There was a substantial 
lift in Māori success in the Literacy CAA, rising 
from 40% in 2024 to over 60% in 2025. 

• Class vs. Exam Performance: A noted gap 
exists between in-class assessments (81% pass 
rate for literature essays) and formal exams 
(59% pass rate), highlighting a need to develop 
student independence under pressure. 

Numeracy (Mathematics) 
• Co-requisite (CAA) Results: The Year 10 cohort 

achieved a 66% pass rate in the Numeracy 
CAA. While this did not meet the department's 
80% target, it was an improvement over the 
2024 pass rate of 53.4%. 

-A school-wide "Queen’s Paragraph" (PEEL structure) is 
being instituted in 2026 to ensure consistent writing 
expectations across all subjects. Additionally, the school 
is participating in the ‘Te manu ka rere’ project to further 
strengthen cross-curricular literacy. 
-Departmental consistency and the decision to offer 
printed paper copies for the September Numeracy  
assessment event were cited as key factors in supporting 
student success. 
-Other barriers for students to achieve include English 
being their second language (ESOL), and students 
requiring intense wellbeing support. 
-The English LA has focused on making literacy more 
culturally relevant for Māori and Pasifika students 
through several initiatives: Talanoa Ako and Whakataukī: 
The department embraced Pasifika professional 
development to frame junior speech and text units 
around "kitchen proverbs" and whakataukī (common 
household sayings). This allowed students to bring their 
own languages and values into the classroom, fostering 
ownership and original content rather than reliance on 
research. Teachers actively integrated Te Ao Māori 
concepts and texts by Māori authors into junior poetry 
and short story units. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Continued 
promotion of 
reading.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Analysis showed that students achieving at e-
asTTle Level 5P or higher were highly likely to 
pass the CAA. 

• Year 9 Māori students: 60% showed an 
individual increase in scores, with 61% 
reaching Level 4 or higher by the end of the 
year. Year 9 Pasifika students: While 89% 
showed an individual increase in scores, 
overall attainment remains a concern, with 
only 33% reaching Level 4 or higher. 

 
• Silent Sustained Reading continued in 2024 for 

the first 12-15 minutes in Period 3 for all Year 
9 and 10 classes.  This happened regardless of 
the subject being taught at this time. 

• Library continues to run activities that 
encourage reading. 

• English classes are timetabled into the library 
once a week to encourage and support 
student reading.  
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teachers 
continually 
improve their 
practice 
 
Staff to inquire 
into their own 
practice and reflect 
on their teaching 
practices to 
improve outcomes 
for all learners 
 
Staff to engage in 
PLD as and when 
available. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

-All staff are 
reflective in their 
practice. 
-All staff engage 
in Te Wā Ako 
Learning Time 
(PLD) including 
best and school 
expected 
practice. 
-Culturally 
Responsive 
Practice – PLD in 
this area 
continues. That 
the needs of 
learners’, 
identities, 
languages and 
cultures are taken 
into account in 
their practice. 
-Talanoa Ako 
Pacific Talk about 
Education and 
Learning – Whole 
School PLD for 
2025. 
-‘Te manu ka rere’ 
- NCEA literacy 
and numeracy 
support PLD 
-Technology and 
AI use looked at, 
and best practice 
shared with all 
staff. 
 
 

• All staff involved in beginning and end of year 
conversations centred on their teaching and 
learning practice.  A self-reflection form is 
completed, and student voice is gathered for 
future development and improved teaching 
and learning to occur. 

• All staff involved in the Talanoa Ako Pacific 
Talk PLD 

• UDL and/or Culturally Responsive practices are 
still a focus of some PLD sessions 

• Staff have opportunity to attend professional 
courses and best practice workshops 

• Whole school Literacy work has come out of 
the ‘Te manu ka rere’ programme as well as 
specific strategies for both the Mathematics 
and English LA’s. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ongoing 
• All staff involved in BoY conversations involving 

reflection of year before and thinking of year ahead 
• Te Wā Ako continued – but only in staff meeting 

time.  One PLD focus for each meeting where 
possible. 

• Conferences attended by staff when requested. 
• The use of AI by all in school has resulted in a policy 

being formed that will be reviewed in July and clear 
guidelines for all students on when and how to use 
this. 
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Goal Title Goal Targets Outcomes Analysis 

Relationships 
Building relationships and 
positive interactions between 
all in our school community is 
paramount. 
 
The building of relationships 
supports the ability of our 
ākonga to learn. We will 
collaborate with whānau, 
hapū, iwi, employers, industry 
and communities. We will 
promote, communicate and 
integrate The Queen’s Way 
into all we do and how we 
interact, reflecting our values 
of Te Ihi, Te Wehi, Te Wana – 
Courage, Integrity and 
Excellence.  
 
 

 
 
 
 
 
 
 
 
 

 
 
 
That building 
relationships 
supports the ability 
of our students to 
learn. 
To promote, 
communicate and 
integrate into 
classrooms and 
school practices 
the core values of 
our school. 
The QHS mission of 
empowering young 
women is known 
and understood by 
all. 
Manaakitanga is 
known and 
understood by all. 
Continuation of 
opportunities for 
cultural 
participation – 
mihi whakatau, 
kapa haka, Ngā 
Manu Kōrero, 
polyfest, city 
welcomes, 
community 
involvement. 
 
 
 
 
 

 
 
 
The Queen’s Way 
of Respect for 
People, Place and 
Learning is 
understood. 
 
The Queen’s Way 
is reviewed. 
 
All students know 
our core values of 
Te Ihi, Te Wehi, 
Te Wana - 
Courage, Integrity 
and Excellence. 
 
Manaakitanga –
we all care for 
each other with 
respect is 
demonstrated by 
all. 
 
Opportunities for 
parents and 
caregivers to be in 
school,  to 
continue to build 
our connections. 
 
Communication is 
effective with the 
school community 
(students, 
parents, staff and 

 
 
 
• Assembly is used to communicate our values.  

The School Prefect speaks each week and 
awards the Ka Pai draw winners. Posters in 
every room with the values clearly visible. Ka 
Pai cards used to promote and support the 
core values of Respect for People, Place and 
Learning.  

 
• Specific units are taught to all junior students 

through Physical Education and Health. In Year 
9 ‘Creating a Positive Class Community’ – focus 
is on working in groups and teams, being 
involved, organising yourself. In Year 10 ‘Take 
purposeful action to assist others to participate 
in physical activity’ – focus on social 
responsibility and the use of leadership skills, 
taking the initiative and being involved.  

 
• Mihi whakatau for new staff, students and 

their families. 
• Year 9 BBQ. 
• Year 9 Parent Evening. 
• Whānau Hui. 
• Pasifika Fono. 
• Parent – Teacher evenings. 
• PSTA meetings and involvement in school 

events 
• Celebration Assemblies. 
• Sports events. 
• Cultural events. 
• All Year 8 students enrolling at Queen’s 

interviewed in the first instance by the 
principal. 

• Promote Queen’s and let the papers know 
when students have excelled. 

 
 
 
Ongoing 
Work continues in this space with feedback sort from all 
involved to ensure we are working towards the 
outcomes we are after. 
Look at what else we can do to reinforce the Queen’s 
Way and the values. 
Continue to offer opportunities as much as possible for 
whānau to come into school and talk with us and for us 
all to be workign for the same end. 
More feedback from satff and studnet scould be 
gathered, and with the Startegic Plan being looked at 
this year this is one area that could be a focus for 2026. 
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Goal Title Goal Targets Outcomes Analysis 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

wider 
community). 
Queen’s News is 
used to celebrate 
successes. 
 
School Marketing 
Committee to be 
involved in 
promotion of 
Queen’s 
 
Special 
assemblies held 
throughout the 
year to promote 
excellence and 
invite school 
community. 
 
To have strong 
and supportive 
relationships with 
contributing 
schools. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 

• To showcase the work and achievements at 
every opportunity. 

• To have the school represented at events 
• Queen’s News published fortnightly. 
• The use of Queen’s News, email and Skool 

Loop to get information out to the community. 
• Website is current with achievements and 

photos. 
• Invite school community to special assemblies. 
• All new students into Year 9 for 2025 are at 

first interviewed by the principal. 
• New staff to QHS met with the principal to see 

what they had ‘noticed’ in their first year and 
to share their thoughts on how and what they 
found over the year. 
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Goal Title Goal Targets Outcomes Analysis 

 
Opportunities 
 
That our systems and 
processes provide equitable 
opportunities for our 
ākonga|learners to succeed in 
all their pursuits and to 
support kaimahi|staff in all 
they do.  
 
Our systems and processes 
are to focus on supporting 
teaching and learning, and 
hauora  
(well-being).  
 
They are in place to provide 
equitable opportunities for 
our ākonga|learners to 
succeed, to be challenged, to 
be exposed to different 
viewpoints and ideas, to have 
new experiences, and to 
support our staff in the work 
that they do. 

 
 
 
 
 

 
 
To increase 
student leadership 
opportunities and 
develop future 
leaders. 
 
 
To maintain and 
increase co-
curricular 
involvement 
through support 
for the students 
School Council, 
Sports Council and 
Arts Council. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Give students at 
all levels 
increased 
leadership 
opportunities. 
 
Junior students 
take part in 
support 
programmes 
through their 
form class around 
student 
relationships. 
   
 
 
 
 
 
 
 
Groups to have 
meetings twice 
per term. 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
• Senior student leaders to run assemblies. 
• Peer support programme continues with junior 

students this year. 
• Each Prefect addresses assembly once.  
• Use opportunities within classroom 

programmes to expose students to a 
leadership role. 

• Peer Support programme continues with Year 
9 and 10 students. 

• Touring groups such as Sexwise and Attitude 
present to students. 

• Opportunities within classroom programmes 
are used to expose students to a leadership 
role. 

• Whakawhanaunga Day held for all Year 9 
students by form class. 

 
 
 
 
 
• Director of Sports/LAL Arts coordinates 

meetings with Student Sports/Arts Council. 
• Lunchtime activities to be organised for 

students to participate in. 
 
 
 
 
 
 
 
 
 
 
 

 
 
Target ongoing 
Much work is being done in the ‘Opportunity’ space to 
allow all or any student who would like to take part. 
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Goal Title Goal Targets Outcomes Analysis 
 
 
 
Effectively use our 
financial 
management 
systems to 
maximise 
opportunities for 
student’s 
achievement and 
learning. 
 
 
 

 
 
 
Continue to 
update the 
budget and how it 
is set and 
managed. 
Maintain 
accountability for 
those with 
budgetary 
responsibility. 
Students 
monitored as to 
money owing. 
Actively 
investigate and 
apply for dditional 
funding streams. 
 

 
 
 
 

 
 
 
• Budget has been well managed, and the school 

is in an improved financial position.  We meet 
all obligations in terms of financial processes. 

• All Learning Areas spending their budget 
appropriately and have not overspent without 
agreement from the Business Manager and 
the Principal. 

• Money outstanding at the end of 2025 has 
been noted and follow up continues to collect 
this debt. 

• Money was sourced from many places to 
support student involvement and participation 
in both class activities and cocurricular 
activities.  We will continue to use these 
sources of funding where we can. 

 
 
 
Budgets monitored regularly with requests for extras 
over the year being able to be met in just about every 
case.  We have had some flexibility to meet needs as 
they have arisen throughout the year. 
 
We are continuing to get money from grants to support 
initiatives in school as well as through applications to the 
PSTA by staff and students.  These add to the extras that 
we can provide. 
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2025 Evaluation and Analysis of Student Progress and Achievement 

This report provides our community with a comprehensive overview of how students at Queen’s High School 
progressed and achieved throughout 2025. It reflects the impact of our local curriculum, our commitment to our 
core values of Manaakitanga (care) and Whanaungatanga (relationships), and our strategic focus on academic 
excellence. 

1. Academic Performance Across the National Curricula 

Overall, student achievement in 2025 was very strong, with our learners consistently performing at or above 
national benchmarks in both junior and senior levels. 

• Junior Progress (Years 9 and 10): 

o Literacy: Our Year 10 students achieved outstanding results in the new NCEA Literacy Co-requisites, 
with an 80.1% pass rate in Reading and a 78.8% pass rate in Writing, significantly exceeding national 
averages of 57.5% and 55.6%. Year 9 students made "excellent progress" in reading comprehension, 
with the cohort average rising from 4B to 4A over the year. 

o Numeracy: In Mathematics, 77% of Year 9 students showed a measurable increase in their 
diagnostic scores by the end of the year. Our Year 10 cohort achieved a 66% pass rate in the 
Numeracy CAA; while this was an improvement from 2024, it remains a key focus area for 2026. 

o Core Subjects: In Science, 79% of Year 10 students are achieving at or above Curriculum Level 5, 
showing steady progression from their Year 9 results. Social Sciences noted a "slight upward trend" 
in achievement from Year 9 to 10 as students deepened their research and self-management skills. 

• Senior Achievement (NCEA Levels 1, 2, and 3): 

Queen’s High School students consistently outperformed national achievement averages across all levels of 
NCEA in 2025, maintaining a trend established over the last five years. 

Overall Pass Rates: 

o NCEA Level 1: Our participation-based pass rate was 82.2%, which is 10.1% above the national 
average of 72.1%. 

o NCEA Level 2: The Year 12 enrolment-based pass rate was 83.0%, compared to the national 
average of 72.7%. 

o NCEA Level 3: Achievement was exceptionally strong at 87.3%, significantly exceeding the 
national average of 70.4%. 

o University Entrance (UE): Our Year 13 UE rate of 60.8% remains well above the national figure of 
50.0%. 

o Long-Term Consistency: Comparative data from 2021 to 2025 confirms that the school has 
consistently maintained results above the national averages and our specific equity index group 
in nearly every achievement metric. 
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• Subject specific achievement data: 

o Level 1: Achievement remained high, with several departments exceeding their 80-85% targets. 
Notably, in Physical Education (11PED), our students achieved a 28.6% Excellence rate, nearly 
triple the national average. 

o Level 2 & 3: Our senior students continue to excel in internal assessments. In Level 2 Chemistry, 
students achieved a high credit return through a revamped course focused on practical 
applications. In Level 2 Mathematics (12MAC), the percentage of Merit and Excellence grades 
was significantly higher than national statistics, a testament to student work ethic. 

o The Arts: Our arts department continues to thrive, with 99% of Dance students achieving all 
internal standards offered. Student leadership was a highlight, evidenced by the student-led jazz 
combo "Queen of Hearts" winning a gold award [Student Leadership Summary]. 

 

 

2. The Impact of Our Local Curriculum 

Our school’s "local curriculum" focuses on making learning relevant to our students' lives and environment, which 
has had a direct positive impact on engagement. 

• Cultural Connection: The English department reframed Year 10 speeches around "kitchen proverbs" and 
whakataukī from students' homes, leading to more original work and higher ownership. 

• Contextual Learning: Science and Geography used local contexts such as Orokonui Ecosanctuary and sea-
level rise in South Dunedin to enhance understanding, resulting in very high internal credit achievement. 

• Vocational Success: Our Gateway programme maintained strong community links, with all students 
successfully completing work placements and having clear plans for 2026. 

 

 

3. Specific Priority Groups for Learning 

While the majority of students are thriving, we have identified specific groups requiring further targeted 
intervention. 

The interventions include measure to support increased attendance, increased literacy and numeracy support and 
culturally responsive mentoring. Also included is specific and explicit teaching to support independence and 
achievement for students who find getting started a barrier to learning and making progress. 
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4. Moving Forward: Strategic Responses for 2026 

To address these challenges, the school is implementing several school-wide initiatives: 

• The Queen’s Paragraph: We are standardizing the PEEL writing structure across all subjects to provide 
students with a consistent tool for written accuracy. 

• Literacy and numeracy support - teachers identify and support at-risk students much earlier in the year. 

• Explicit Instruction: We are moving away from self-paced digital platforms toward teacher-led mastery of 
foundational skills like grammar and punctuation. 

• Refined Support for Numeracy: Every student who did not pass the Numeracy CAA in 2025 has been 
identified for a tailored support plan in 2026, including small-group tutorials and paper-based assessment 
options. 

By maintaining our focus on Manaakitanga and academic rigour, we remain committed to ensuring every student at 
Queen’s High School is empowered to succeed every day. 
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Giving effect to Te Tiriti o Waitangi 

Giving effect to Te Tiriti o Waitangi is one of the boards primary objectivies.  Queen’s High School does this 
in many different ways, much of which has already been  mentioned in our Strategic Plan and in our 
Analysis of Variance.  This list is not all that we do but gives a picture of our committment to Te Tiriti o 
Waitangi.  

• Mihi Whakatau for all new students and whānau at the start of the year 
• Reporting on the achievment of our Māori ākonga 
• The belief that our ākonga Māori will achieve and will achieve as well as, if not better than all 

students 
• A commitment to continue to offer te reo Māori and Te Ao Haka as subjects to any and all ākonga 

wanting to partake in these classes 
• Integration of tikanga Māori into the kawa and curriculum fo the school 
• Continue our long standing relationship with mana whenua.  
• Te Rūnaka o Ōtakau have a mana whenua seat on the board 
• Have a Māori mentor dedicated to support our ākonga Māori  
• This same person working on attendance and engagement with our whānau 
• Full school support for student involvement in kapa haka and all that involves 
• Regular whānau hui held in Te Owaina, our whare 
• PLD for all staff on the ‘why’, on our local stories 
• Celebrate and recognise Matariki 
• School haka 
• Use of te reo Māori  
• Inclusion of texts that represent diverse voices and in particular Māori and Pacifika voices  
• A specific Learning Area goal for the junior school in 2025 was around the implementation of 

Aotearoa New Zealand Histories. This is a direct way to give effect to Te Tiriti by ensuring students 
learn the history of the country, including the perspectives and experiences of Māori. 

• Focusing on Manaakitanga and growing student well-being is listed as a 2025 Learning Area Goal. 
Manaakitanga is a Māori concept meaning hospitality, kindness, generosity, support, and respect. 
Incorporating such values reflects an effort to include Māori perspectives and values in the 
curriculum. 

• A planned change for the Level 3 programme involves discussing leadership and applying it to a 
practical setting, linking this back to Level 1 and 2 with Kotahitanga. Kotahitanga means unity or 
togetherness in Te Reo Māori, further demonstrating the inclusion of Māori concepts within our 
curriculum. 

• Where ever possible, take the opportunities offered for ākonga Māori that are provided by outside 
providers – eg Te Rangitāmiro ki Ōtepoti, Science Wānanga. 
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31 March 2026 

 

 

 

 

Kiwisport Funding 2025 

 

 

Kiwisport is a government funding initiative to support students’ participation in organised sport. During 
2025, Queen’s High School received total Kiwisport funding of $16,576 exclusive of GST.  
 
The funding was spent on the Sport Coordinator extra salary.  
 
 
 
       
Signature:  Barbara Agnew Principal _____________________________     
 
 
Date:   31 March 2026 
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Compliance with Education and Training Act 2020 requirements to be a good employer for the year 
ending 31 December 2025. 

 

The following questions address key aspects of compliance with a good employer policy:   

Reporting on the principles of being a Good Employer 
How have you met your 
obligations to provide good 
and safe working 
conditions? 

The board regularly reviews how well it implements 
key legislative and regulatory requirements, 
including those related to health, safety, and 
welfare, and takes steps to address any gaps in 
implementation 

What is in your equal 
employment opportunities 
programme?  
How have you been 
fulfilling this programme? 

Equal Employment Opportunities 

The Equal Employment Opportunities policy 
ensures that all employees and applicants for 
employment are treated according to their skills, 

qualifications, abilities, and aptitudes, without 
bias or discrimination. All schools are required by 
the Public Service Act to be “good employers”, that 
is: 

to maintain, and comply with their school's Equal 
Employment Opportunities policy, and to include in 
the annual report a summary of the year’s 
compliance. 

To achieve this, the board: 

• appoints a member to be the EEO officer  
• shows commitment to equal opportunities in all 

aspects of employment including recruitment, 
training, promotion, conditions of service, and 
career development 

• selects the person most suited to the position in 
terms of skills, experience, qualifications, and 
aptitude 

• recognises the value of diversity in staffing (for 
example, ethnicity, age, gender, disability, tenure, 
hours of work, etc.) and the employment 
requirements of diverse individuals/groups 
ensures that employment and personnel practices 
are fair and free of any bias. 

 

P 858C5T3#y
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How do you practise 
impartial selection of 
suitably qualified persons 
for appointment? 
  

Appointment Committee 

The appointment committee's responsibilities may 
include: 

• creating a timeframe for advertising and filling the 
position 

• creating the advertisement for the Education 
Gazette (and local newspapers, depending on the 
position) 

• compiling the application package 
selecting candidates to interview 
conducting the interviews 
• undertaking referee and other checks to verify 

the candidate's qualifications, identity, and 
suitability to work with students 

• advising the board of the preferred candidate for 
their confirmation 

• notifying the successful and unsuccessful 
applicants within the agreed timeframe 

• completing and forwarding a New Appointment 
form to payroll 

• initiating the staff induction process. 
When appointing a principal, the board employs the 
services of an independent advisor to assist with the 
process where possible. NZSTA provides advice that 
the board considers carefully. 

If the appointment is for a new principal, the board 
manages the recruitment and appointment process 
and may choose to review the job description and 
person specification for the role, which may include 
surveying the views of the school staff and 
community. 

Each member of the appointment committee is 
expected to consider and declare any conflict of 
interest that might affect, or be seen to affect, the 
impartiality of their contribution to the process. 

 
How are you recognising, 

− The aims and 
aspirations of Maori,  

− The employment 
requirements of 
Maori, and  

− Greater involvement 
of Maori in the 
Education service? 

Māori Educational Success 

Queen's High School's board ensures that every 
student at Queen's High School is able to achieve 
their highest possible standard.  

Queen's High School is also committed to te Tiriti o 
Waitangi and gives effect to te Tiriti by achieving 
equitable outcomes for ākonga Māori. 

https://queens.schooldocs.co.nz/11837.htm
https://queens.schooldocs.co.nz/11783.htm
https://queens.schooldocs.co.nz/11784.htm
https://queens.schooldocs.co.nz/11786.htm
https://queens.schooldocs.co.nz/34923.htm
http://www.nzsta.org.nz/
https://queens.schooldocs.co.nz/6894.htm
https://queens.schooldocs.co.nz/6894.htm
https://queens.schooldocs.co.nz/7547.htm
https://queens.schooldocs.co.nz/7547.htm
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Queen's High School is guided in our thinking, 
planning, and actions for our ākonga Māori by the 
cross-agency strategy for the education sector, Ka 
Hikitia Ka Hāpaitia: The Māori Education 
Strategy . Our Māori Educational Success policy 
should be read in conjunction with Ka Hikitia. We 
support its vision to help ākonga Māori enjoy and 
achieve educational success as Māori, while 
developing the skills to participate in te ao Māori, 
Aotearoa, and the wider world. The board and staff 
consult with our Māori community when 
developing policies, plans, and targets for improving 
the progress and achievement of our ākonga Māori. 

To achieve excellent and equitable outcomes for 
our ākonga Māori, Queen's High School: 

builds whanaungatanga with our ākonga Māori and 
whānau, and our local hapū and iwi to ensure 
everyone is informed and involved as our education 
partners 
recognises and builds on the diverse abilities, 
strengths, and aspirations of ākonga Māori and 
their whānau 
• promotes a strong sense of belonging and 

engagement by integrating te reo Māori, tikanga 
Māori, mātauranga Māori, and te ao Māori into 
school life (including the curriculum) 

• ensures that the school is a physically and 
emotionally safe place and works to eliminate 
racism, discrimination, and stigma – also 
see Inclusive Education engages with any 
national, regional, and local implementation 
plans developed by the Ministry of Education 
and education agencies supports staff to access 
appropriate professional development 

• implements effective, high-quality teaching and 
leadership practices that promote success for 
Māori as Māori. 

Queen's High School supports ākonga Māori 
achievement by: 

• tracking the attendance and achievement of all 
ākonga Māori 

• providing appropriate learning support, and other 
support or extension programmes and processes 
for our ākonga Māori, as they progress through 
their schooling 

• evaluating and continually improving school 
programmes and teaching practices reporting on 

https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia
https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia
https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia
https://queens.schooldocs.co.nz/16397.htm
https://queens.schooldocs.co.nz/37204.htm
https://queens.schooldocs.co.nz/16385.htm
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ākonga Māori achievement to parents, the school 
community (as appropriate), the board, and the 
Ministry of Education. 

 
How have you enhanced 
the abilities of individual 
employees? 

Professional Development 

Queen's High School provides equitable 
opportunities for professional development (PD) to 
meet identified needs. The board is committed to 
ensuring all staff participate in ongoing, pertinent 
professional development related to the 
school's strategic goals. 

We recognise that professional development: 

• ensures staff are informed about the latest 
developments in education 

• builds staff capability and competence 
• enhances the quality of teaching, learning, and 

school support services 
• is an integral part of the school’s performance 

management system 
• is a central factor leading to student success. 

Criteria for approving professional development 
• Professional development should support staff to 

stay up to date with current local, national, and 
international education practices. 

• Professional development hours are treated as 
work hours, and considered when determining 
staff leave entitlements. 

• Applications must be endorsed by the principal. If 
the principal is applying for professional 
development, the board must endorse the 
application. 

• Each application is based on its own merits. No 
decision should set a precedent for future staff. 

• Centrally-funded PLD (professional learning and 
development) should meet one of the priority 
objectives as set by the Ministry and align with 
the strategic direction of the school. 

How are you recognising 
the employment 
requirements of women? 

Refer to the Equal Employment Opportunities policy 
above. 

How are you recognising 
the employment 
requirements of persons 
with disabilities? 

Refer to the Equal Employment Opportunities policy 
above. 

  

https://queens.schooldocs.co.nz/28925.htm
https://queens.schooldocs.co.nz/1408.htm
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Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   
Has this policy or programme been made available to staff?  Yes   
Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular 
reporting on compliance with the policy and/or achievements 
under the policy? 

 Yes   

Does your EEO programme/policy set priorities and 
objectives? 

 Yes   
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